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Principle of Development
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‘_L Theories of Development

= Freud’s Psychosexual & Personality
Development

= Erikson’s Psychosocial Theory

= Piaget’s Cognitive Development Theory
= Kohlberg’s Moral Development
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i Psychosexual & Personality T.

= ORAL STAGE (First year)
= Related to later mistrust and rejection issues
= ANAL STAGE (Ages 2-4)
= Related to later personal power issues
= PHALLIC STAGE (Ages 4-6)
= Related to later sexual attitudes
= LATENCY STAGE (Ages 5-11)
= A time of socialization
= GENITAL STAGE (Ages 12-60)
= Sexual energies are invested in life




ERICKSON’S PSYCHOSOCIAL STAGES

N Favorable Unfavorable
Stages Crisis
Outcome Outcome
Childhood
4 Trust vs. Faiyin the Suspicion, fear of future
1t year of life . environment and future :
Mistrust L events
ond Autonomy vs. A sense of self-control Feelings of shame and
year Doubt and adeguacy self-doubt
e - ili “ - A sense of guilt and
39 through Initiative vs. Ability to be a “self :
th € ’ starter,” to initiate inadeguacy to be on
5" years Guilt one’s own activities. one’s own
Ability to learn how . -
eth year to Industry vs. things work, to A sense of |-nfenor|tv at
b Jiiferiority T nd,a o understanding and
puberty R organizing.
Transition years
Adol Identity vs. Seeing oneself as a Confusion over who and
olescence confusion unigue and integrated what one really is.
person.
Adulthood
> Ability to make 7
Early Intimacy vs. R e Inability to form
adulthood isolation affectionate relationship.

others, to love.

Middle age

Generativity vs.
seif-adsorption

Concern for family and
society in general.

Concern only for self—
one’s own well-being
and prosperity.

Aging years

Integrity vs.
despair

A sense of integrity and
fulfillment; willingness
to face death.

Dissatisfaction with life;
despair over prospect of
death.




Piaget’s Periods of Cognitive Development

(broader issues)

IBirth to Sensori-motor | Uses senses and Object
12 years motor skills, items permanence
known by use learned
2-6 yrs Pre-operational | Symbolic thinking, Imagination/
language used; experience grow,
egocentric thinking child de-centers
7-11 yrs Concrete Logic applied, has Conservation,
operational objective/rational numbers, ideas,
interpretations classifications
12 yrs to | Formal Thinks abstractly, Ethics, politics,
adulthood operational hypothetical ideas social/moral issues

explored

Focus on organization and adaptation




Lawrence Kohlberg
i Moral Development Theory

= Level 1- Preconventional

= Stage 1- Punish and Obey

= Stage 2- Instrumental Relativist
= Level 2- Conventional

m Stage 3- Good boy/Nice girl

o Stage 4- Society Maintenance
= Level 3- Post-Conventional

m Stage 5-Social Contract

m Stage 6- Universal Ethics
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i THEORIES OF LEARNING

= Pavlov’s Classical Conditioning Learning
= Watson’s Conditioning Learning

= Skinner Operant-Conditioning Learning
= Thorndike’s Connectionism
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Pavlov’s Classical Conditioning Learning

Wqﬁm@ummu@mmwﬁq
aeiN9lAra9IF19n 1A bl il

D e 2 e A
NANIATNRILEN LA RGN
= : ~ A v A <
INENRENGLAE BAUT1AU ) A
ANNNFNT N ANE ANTIN
AALAUAS AU AN41N19D

di v 1 v

sRaulalfatagniauas
AHNIZEN

Before conditioning -
FOOD SALIVATION . -~ !
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During conditioning

BELL + SALIVATION
FOOD

(UCS) (UCR)

After conditioning
BELL SALIVATION Q \\

(CS) (CR)
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Watson’s Conditioning Learning
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Skinner Operant-Conditioning Learning
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Thorndike’s Connectionism
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Social Learning Theory

= Albert Bandura
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Domain of Concern of
Occupational Therapy:

= Performance areas
- Activities of Daily Living
- Work and Productive Activities
- Play or Leisure Activities
= Performance Components
- Sensorimotor performance

- Cognitive Integration and Cognitive performance
- Psychological skills and Psychological performance

s Performance Contexts
-culture, family
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Frame of Reference

+

= Neurodevelopmental Treatment
= Biomechanical
= Sensory Integration

= Visual Information Analysis :Visual
Perception

= Psychosocial
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Neurodevelopmental frame of
reference

= i1 1940 Wawdulay Berta Bobath usinnaninsiisia
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Biomechanical Frame of Reference

for Positioning Children for
Functioning
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Sensory Integration

= Dr. AJ.Ayres fiauansaudsdeh iuunfanssntiue
Surhnsansnlul a.a. 1950
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Visual Perception
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Human Occupation Frame of Reference
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Frame of reference for Motor
skill Acquisition

e Gentile (1987,1992) W&l motor skill

acquisition based on knowledge from the

: Child abilities
movement sciences (Motor control, Motorﬂ
learning and Motor development + ,
Learning Theory) / Motor skl

, ~._. acquisition s
Task demands, =~ (i Environment

. - - it supports,

« concerns with the child’s ability to solve = characterisiics i

movement problems to accomplish
everyday functional tasks, participate in
self care, school, play, mobility and social

interaction
PTOT 325 fanssuniniadmsudnuazioju 1 23



Closed skills

* Open skills

Environment predictable,
stable

Similar movement each trial

-Writing
-Bowling
-Brushing teeth

FIGURE 12.1 The open/closed task continuum for motor behavior.

Environment semipredictable,
may be in motion

Some variation in movement
of each trial

-Playing dress up
-Cutting out paper dolls

-Swinging

Environment unpredictable,
in motion

A lot of variation in movement
of each trial

-lce hockey

-Soccer

-Carrying lunch tray to table
in crowded lunch room

Allian
Suisse,{?”‘j‘
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A Frame of Reference to
Enhance Social Participation

P N .
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* social participation is organized
patterns of behavior that are
characteristic and expected of an
individual in a given position with a

social system (AOTA,2002)

Based on interaction between caregivers and children with disabilities, Habits
and routine, social participation with peers, function and dysfunction contiuums
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Frame of Reference for the
Development of Handwriting skills
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Multiple intelligences Va4 Gardner , Motor
skills learning, Teaching writing, function-
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